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This study guide is intended to accompany the PowerPoint presentation “From ‘No, I won’t!’ to ‘Yes, I Can!” Supporting Children with Oppositional Defiant Disorder.
Oppositional Defiant Disorder (ODD)
Oppositional Defiant Disorder (ODD) is defined as challenging, resistant, and aggressive behavior in children (Smith and Bondy, 2007).  This can include arguing with adults, purposely annoying others, and showing aggression towards peers.


Guided Notes
This section provides space to fill out guided notes following the PowerPoint presentation.

Before we get Started…
Take time to reflect on your past experiences of students with defiant traits in your classroom.  Have you had a student in your classroom with this disorder?  How would you describe the experience?  Was it positive?  Negative?  Neutral?  Feel free to use the space below as you reflect.
___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Oppositional Defiant Disorder (ODD)





















________________________________________Reflect!  What is it like for you as a teacher to experience these behaviors in the classroom?


________________________________________
________________________________________

Supporting Students with ODD in the Classroom
Establishing Clear Rules
To help support students with ODD in your classroom, one way you can start is by examining how you state and teach classroom rules.  It is important to explain classroom rules in a clear manner and to state them positively when possible.
“Be responsible” 
 “I am responsible when I put the classroom supplies on the shelf.”
VS. 





Give it try!  Try rewriting one of your rules or a school rule in a positive and clear manner.
________________________________________________________________________________________________ 

VS. 
________________________________________________________________________________________________ 




Providing Praise
Praise lets students know when they are doing the right thing.  It should be specific and enthusiastic!  Change the statement below to be more specific.

Jordan cleans up the classroom library without any prompting from the teacher.
________________________________________________________________________________________________ 


“Good Job!” 


Using Effective Requests
1) Requests that are clear and to the point.
	Ex: “Please turn to page 45.”
2) Requests that include something about the lesson within it.  This helps bring your students attention to the lesson in a positive and interesting manner.
	Ex: “Can anyone guess what our new book is about?  Tell me your ideas as you turn to Chapter 1.”
Practice writing one of these requests with the example below.

It is time to start a science lesson on the layers of the earth.
________________________________________________________________________________________________________ 

Effective request: 


Tone of Voice
Pay close attention to your tone of voice.  Your tone of voice should vary based on the type of interaction. 



[bookmark: _Hlk510367846]Token Economy
Token economies involve providing a student with a token, such as school dollars, stickers, or points, for good behavior that they can later exchange for rewards.  Interviewing students about their interests can help in picking desirable items for token economies.  Further, rewards don’t always have to be tangible; they can be experiences like picking your seat fora day, a free homework pass, or lunch with a favorite teacher. 

Reflect!  Do you currently have a token economy in place at your school?  If so, how is it working for you?  If it doesn’t seem to be working, what would you like to see your school try?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Check in/Check Out
Some students may benefit from a more individual approach to managing behavior, such as a “Check In/Check Out” system.  This involves having the student check in with a staff member at the beginning and end of each day.  Students carry a behavior report card with them throughout the day and teachers make marks on whether student achieved their targeted behaviors.  Points for engaging in positive behavior can then be exchanged for rewards at the end of the day.Reflect!  Using a team approach like the Check in/Check Out strategy often requires the help of colleagues.  Who at your school can you turn to for help with managing behavior?  If you are unsure, consider asking your colleagues who they have received help from in the past.  












Case Study
Part 1
Ruth is 8 years old and has Oppositional Defiant Disorder.  In the classroom, Ruth often refuses requests from her teacher.  For example, as the students finish up their table work, Mrs. Jones asks them put their journals away and come to the carpet.  Ruth stays seated, playing with her pencil.  Mrs. Jones says “Come to the carpet now and stop playing with your pencil!” 
Ruth shouts, “No!” 
Mrs. Jones, whose voice is escalating, says, “Come to the carpet, NOW!  How many times do I have to ask?”  
“Ruth, directly looking at Mrs. Jones says, “I don’t want to listen to your stupid story!”  She slams down her journal on the table. 


Part 2
As the students finish up their table work, Mrs. Jones asks everyone to put their journals away and to come to the carpet.  Ruth stays seated, playing with her pencil.  Mrs. Jones says, “Who has a guess on why the character is sopping wet on the cover of this book?  Tell me your ideas as you find a spot on the carpet.” 
Ruth makes her way over to the carpet and quickly raises her hand and says, “She’s at the water park!” 
Mrs. Jones responds, “Ruth, you showed me that you were ready by coming to the carpet and raising your hand.  You are ready to learn!  Does the class have any other ideas?”

Discussion
Pay close attention to the way the teacher responded when Ruth did not immediately follow her request.



“Come to the carpet, NOW!  How many times do I have to ask?”

Notice the emotion in this statement?  This only increased the power struggle between Ruth and her teacher.





Notice how Mrs. Jones changed her request to one that included something about the lesson within it.  She kept her voice calm and praised Imani when she completed the request.
“Who has a guess on why the character is sopping wet on the cover of this book? Tell me your ideas as you find a spot on the carpet.”
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Glossary. 
Alpha Request: A request that is clear and to the point.

Beta Request: Emphasizes the sender’s feelings about the students’ behavior.

Content Imbedded Request: Includes something about what you are asking within the request.

Defiant: Challenging and noncompliant behavior that often includes refusing to follow requests or rules.

Good Behavior Game: An intervention that involves splitting students into groups and having them compete to receive a reward for engaging in desired, on-task behavior.  When a student engages in disruptive or off task behavior, a mark is made on the board for that student’s group.  If a group has more than the specified number of marks after a certain amount of time, they do not get to participate in the reward.  All groups who have less than the specified number of marks receive an experience reward, such as pencil drum rolls, tip-toe tag, etc.

Managerial Request: A request given in the form of a command.

Reinforcer: A person, place, or thing that encourages a behavior to continue.

Resentful: The feeling of being treated unfairly.

Vindictiveness: A strong desire for revenge.








FAQ
What should I do if I think one of my students has ODD?
If you think a student has ODD, contact your school counselor or psychologist.  These colleagues are a great resource and are generally familiar with the evaluation process.

Why should I praise children for doing what is expected of them?
Although it would be ideal if all children could follow even the simplest of expectations, this is often a difficult struggle for children with ODD.  Providing praise lets students know when they are doing the right thing and encourages that behavior to continue.  The more often students are praised for appropriate or on-task behavior, they less they will engage in the opposite of those behaviors.

How long does it take for an intervention to start working?
Behavior change takes time; you might not see a change in behavior the very first time you use a new strategy.  It helps to meet the child where they are and include goals you know the child can be successful in reaching.  With time, consistency, and small increases in the behavioral expectations for your student, you will start to see change.  If you give up, however, you will have to start all over again.
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Additional Websites:

https://childmind.org/guide/oppositional-defiant-disorder/
Check out this website to learn more about ODD, what it looks like, treatment options, and other disorders that often co-occur with ODD.

https://goodbehaviorgame.org
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Is frequently angry and resentful
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Vindictiveness


Revengeful or vengeful behavior


May engage in spiteful behavior towards others
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